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Our Work

Autism Transition to Adulthood
Initiative (ATTAIN): A multi-year
research project led by researchers at
Cornell University's Yang Tan Institute
on Employment and Disability.

Purpose of ATTAIN: To help improve
post-school outcomes for young adults
with autism through identifying
predictors of obtaining a job, pursuing
college/university, or living on one's
own (or with roommates) after high https://autismtransitiontoadulthood.org/
school. 5




Predictors of Post-School Success

In-school experiences correlated with improved
post-school outcomes
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23 Predictors for Students with Disabilities

Policy
 Inclusionin Gen Ed

« Exit Exam Req./ HS Diploma Status
 Program of Study

Student Skills

« Community Experiences

« Decision-Making

« Goal Setting

« Psychological Empowerment

« Self-Advocacy/Self-Determination
« Self-Care/Independent Living

« Self-Realization

« Social Skills

« Technology Skills

* Travel Skills

Career Development

« Career Awareness

« Career Technical Education

* Occupational Courses

« Paid Employment/Work Experience
Work Study

Collaborative Systems

« Interagency Collaboration
« Parent Expectations

« Parental Involvement

e Student Support

« Transition Program

(e.g., Haber et al., 2016; Mazzotti et al., 2016; Mazzotti et al., 2021; Test et al., 2009)



Why Investigate Predictors?

Predictor research can help inform and strengthen
transition programs and practices in secondary
education by pinpointing which in-school experiences
have been linked to participating in education,
employment, independent living, or other desired
outcome areas (Rowe et al., 2015)
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Frequently Researched Outcomes

Higher education: being enrolled full- or part-time in community college (2-year
program) or college/university (4- or more year program), and completing 1 term
(IDEA, 2004)

Competitive employment: work for pay at or above the minimum wage for 20
hours a week (90 days in the year since leaving high school), with customary
pay rate, benefits, and opportunities for advancement as those without
disabilities; the setting is with others who are nondisabled (IDEA, 2004)

Independent living philosophy: “emphasizes consumer control... having
crucial and valuable perspective to contribute, and deserving of equal
opportunity to decide how to live, work, and take part in their communities...”
(National Council on Independent Living, 2020, para. 11)



Why does our work focus on predictors of post-
school success for youth with autism?
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Current Issues

People with autism often experience prejudice, discrimination, and other
forms of societal stigma.

Myths and misconceptions about their job performance, productivity, and
safety (Scott et al., 2017; Solomon 2020; Unger et al., 2002)

Some people with autism may exhibit certain behaviors (like avoiding
eye contact or repetitive movements) that others may interpret as
problematic and can affect securing a job or achieving other
postsecondary goals.
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Postsecondary Outcome Facts

Fewer than 60% of young adults, ages 21-25, with autism work in paid
employment, outside the household. (Roux et al., 2015)

People with autism are less likely to live on their own leaving high
school compared to people with other disabilities. (Anderson et al.,

2013)

Only 36% of high school graduates with autism have attended any form
of postsecondary education (such as college or university) before their
early 20s compared to more than 60 percent of all high school
graduates. (Roux et al., 2015)
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Impact on Low-income Youth with Autism

* College attendance rates are lower for autistic youth from
low-income backgrounds (Roux et al., 2015; Shattuck et al.,
2012)

 53% of autistic children live in low-income households, with
25% living in poor households (Anderson et al., 2022)

o 25% of teens with autism in all households receive one or
more forms of public assistance (Shattuck et al., 2018)
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Gap in the Literature for People with Autism

Researchers, policy makers, and practitioners have taken
greater interest in understanding what in school experiences
predict positive transition outcomes.

¥

Yet, in spite of this growing body of research targeting youth
with disabilities, more generally, little is known about which in
school experiences promote better outcomes for those with

autism.
14



Test et al. (2009)

« Systematic literature review

e 1984 — March 2009

« |dentified 16 predictors across 22 studies

« Only 4 of the 22 studies included, or may have included, students with
autism, where this population accounted for 1% or less of their total
samples
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Haber et al. (2016) & Mazzotti et al. (2016)

Haber et al. (2016)

Meta-analysis

Assessed the strength of Test et al.’'s (2009) predictors & updated literature to
May 2010

Included 36 studies

Limited evidence indicating whether predictors can be applied directly to
the autism population

Mazzotti et al. (2016)

Systematic Literature Review, 2009 — 2014

Targeted studies conducting secondary analyses of the National Longitudinal
Transition Study-2 (NLTS-2)

|ldentified four new predictors based on 11 included studies

4 studies included autistic students with other disabilities, 2 autism only, 1
unclear 16
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Mazzotti et al. (2021)

« Systematic literature review
« 2009 - Jan. 2019
« 22 included studies

« 3 studies included students with autism among other disabilities, 5
exclusively targeted students with autism, and 1 was unclear whether
autistic students were included
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Predictor Employment Education Ind. Living
Career Awareness yes yes no
Career Technical Education yes no no
Community Experiences no no no
Exit Exam Requirements/ High School Diploma Status no no no
Goal-Setting no yes no
Inclusion in General Education no yes no
Interagency Collaboration yes no no
Occupational Courses no no no
Paid Employment/ Work Experience yes no no
Parent Expectations yes yes yes
Parental Involvement no no no
Program of Study no no no
Psychological empowerment no yes no
Self-Care/ Independent Living yes yes no
Self-determination/Self-advocacy yes yes no
Self-realization no no no
Social Skills yes yes no
Student Support no no no
Technology Skills no no no
Transition Program yes yes no
Travel Skills yes no no
Work Study yes no no
Youth Autonomy/Decision-Making yes yes no
Total # of Predictors 12 10 1



QlTain

Autism Transition to Adulthood Initiative
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Our Research Question: What We Want to
Know...

Do the known predictors of successful transition to adulthood for
youth with disabilities also apply to youth with autism?
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Our Timeline for Data Collection & Analysis

Year | Project Task | Description

1 Analysis of Use rigorous research methods to analyze existing data from
Existing New York State PROMISE (Promoting the Readiness of Minors
PROMISE Data | in Supplemental Security Income), a federally sponsored

research initiative focused on removing obstacles to adult
success for youth who receive Supplemental Security Income.

2 PROMISE Create and administer a new survey for young adults who
Follow-Up participated in PROMISE to better understand what predictors
Survey they experienced in high school and their outcomes now.

Analyze survey data using rigorous research methods.

3 Longitudinal Create and administer a nationally-representative longitudinal
Nationally- survey to better understand predictors of different outcomes for
Representative | youth with autism. Analyze survey data using rigorous research
Survey methods.
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Year 1 & 2 Sample: Where does it come from?

This project uses existing data collected under New York State PROMISE
[Promoting the Readiness of Minors in Supplemental Security Income]:

Funded by the United States Department of Education

* Included interagency collaborations with Social Security Administration
(SSA), United States Department of Health and Human Services (HHS),
and the Department of Labor (DOL)

Recruited social security income (SSI) eligible youth (14-16 years of age)
between 2014 and 2016

Randomized control trial (RCT) used to test interventions to predict positive
outcomes for youth with the control group continuing to receive typical
services available to them

Six years of data including administrative, service records, youth surveys,
and parent surveys 29



Cornell University

. " Participant Characteristics | Autism |Not Autism
Year 2 ) Who was In Observations 81 282
P, Overall Representation 17.75 82.25
our StUdy ] Race/Ethnicity
Total number of participants: 363 Alaskan or American Indian 4.9% 1.8%
o _ Asian 34.6% 47 .2%
« Number of participants with Black 40 7% 31.9%
autism: 81 (22.3%) Hispanic or Latino 8.6% 5.0%
1 o o
» Average age for participants with \I\/Avlrj]litt'gle ggéz g'jéz
auti§m Is 22.48 years; for all other Not Disclosed 4.9% 1.8%
participants 22.68 years Sex
- Respondent characteristics Ml DL SO0
. Female 21.0% 34.4%
similar to larger sample of all NYS Region
PROMISE youth Central NY 8.6% 13.8%
- Most responses from Western NY | /Vestern NY 86.4% 69.1%
New York City 4.9% 17.0%
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Year 2: Empirical Approach

The aim of this work is to understand the differential role that known
predictors have for youth with ASD on binary outcomes of high school
completion, post-secondary school participation, and employment

We separately run logit regressions for each predictor and each
outcome

Results are reported as odds ratios
Robust standard errors

Multiple Imputation by Chained Equations (White, Royston, & Wood,
2011) used in Stata 16 to address instances of missing data
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Year 2: Post School Outcomes

Outcomes Autism Other p
Unsuccessful High School Exit 12.3% 8.2% 249
In High School 25.9% 7.8% | <.001
Successful High School Exit 58.0% 78.0% | <.001
Post-Secondary Participation 27.2% 38.7% .058
Ever Employed 33.3% 99.7% | <.001
Have paid job 12.3% 32.5% | <.001
Worked part-time for pay in prior 5 years 30.9% 52.2% .001
Worked full-time for pay in prior 5 years 6.2% 24.1% | <.001
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Year 2. Empirical Model

Yi f— BO 4+ ﬁlASDl + ﬁZPi + BBASDiPi + XL(S + Ej
Model includes
— Y: binary measure of outcomes for student j
— ASD: Indicator of ASD status
— P: Single predictor tested in this model
— X: Age, race/ethnicity, region, responses to functional capacity questions
— ¢ ldiosyncratic error

ﬁl is the estimate of the change in the odds of the outcome among youth with
ASD who did not engage in predictor P

32 is the estimate of the change in the odds of the outcome among youth with
other disabilities who engaged in predictor P

63 is the estimate of interest as it identifies the differential role of the predictor
for youth with ASD 26



Two Key Insights from Empirical Model

« Our approach leverages data for youth with ASD and youth with other
disabilities to better understand the role of predictors for youth with ASD

— Larger sample size
— Relative comparisons
« Direct estimation of the differential role for youth with ASD
« Post-estimation calculation of the total role for youth with ASD

— Due to odds ratios, total role is the product of B2 and B3
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Year 2. Successful High School Exit

Autism x

Predictor Variable Autism Predictor | Predictor
Successful High School Exit

Transition program 0.58** 2.18* 11.18*

Parent Expectation to Live away

from home 0.49** 1.50** 2.01*

Household tasks 0.37** 1.45% 2.27*
Post-secondary Participation

Transition program 0.53** 2.70** 19.77*

Household tasks 0.23** 1.49* 3.85%
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Year 2: Total Role on Educational Outcomes (1)

Successful High | Post-secondary
Predictor Variable School Exit Participation
Career technical education 1.93* 2.32*
Employment 1.94* 2.57**
High school completion - 112.99"**
Paid employment 2.01* 3.27**
Interagency collaboration 1.45 2.29*
PE: Attend PSE 7.79%** -
PE: Financial Indep 2.56™* 2.08+
PE: Live away 3.02*** 1.5
Pl. After HS services 2.27* 2.1
Pl: Plans after HS 2.01* 2.83" 29




Year 2: Total Role on Educational Outcomes (2)

Successful High | Post-secondary
Predictor Variable School Exit Participation
Pl: Transition services 2.4* 1.17
Student support 3.02** 3.86**
Transition program: Number services 1.14*** 1.16™**
Transition program: SEd 24 .41** 53.39***
Frequently+ in General Education 4.5"** 5.07***
Makes own decisions 2.93** 2.77*
SCIL: Grooming 3.23" 4.6"
SCIL: HH tasks 3.3** 5.75™
SCIL: Own health 2.68** 3.01**
Travel skills 3.46*** 4.05"** 30
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Year 2: Any Employment

Autism x

Predictor Variable Autism Predictor | Predictor
Current Employment

Occupational Courses 0.94 2.54** 0.17*

23&2?_?2;/@&3 while in High 213 0.73 0.18*

Career Awareness - Total 1.22 1.23** 0.62*
Transition Program 1.69 1.13+ 0.67*
Full-time In the Last 5 Years

Psychological Empowerment 0.0457* 1.3133" 2.5462*

Personal Grooming 0.0058* 1.4362** 4.0648*
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Year 2: Total Role on Employment Outcomes

Any Current Part-Time in | Full-Time in
Predictor Variable Employment | Employment | Past 5 Years | Past 5 Years
Decision Making 1.33* 1.36** 1.30* 1.87*
Goal Setting 1.53* 1.21 1.69* 2.04**
SCIL: Household Tasks 2.04** 1.09 2.18** 2.34*
SCIL: Personal Grooming 2.03*** 1.64 2.19™** 5.84**
Travel Skills 1.53** 1.32 1.56** 2.29**
Psychological Empowerment 1.39 1.13 1.43 3.34**
Self-Advocacy/Self-
Determination 1.66 1.20 1.73* 1.45
Career Awareness (Total) 1.24 0.76 1.28* 1.70*
Service Providers in High School
(Any) 0.34 0.13* 0.27 0.20




Conclusion of our Findings

« Many predictors confirmed for youth with all other disability
types

* Nine of the 23 known predictors apply to youth with autism
receiving social security benefits in NYS in comparison to
youth with other disabilities

* Relatively small sample size impacted findings
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ATTAIN Research to Practice & Policy
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Transition Predictors of Education For Youth

with Autism

PROJECT ATTAIN

What are Experiences that occur during high school that predict participation in education or
predictors? training after high school. Predictors of education for youth with autism include:
Career awareness

Career and technical education

Self-carefindependent fiving
Self-determination/self-advocacy

» Exit exam requirement'high school = Social skills
diploma * Student support

* Goal setting * Transition program

* Inclusion in general education * Travel skills

Paid employment/work experience  » Work study
Parent expectations Youth autonomy/dedsion-making
Psychological empowerment

Why are HAwareness of which predictors are associated with different outcome areas for specific

predictors  student subgroups can help inform and strengthen transition programs and practices a

useful? well as porentially mitigate challenges often experienced by young adults and their families
during the postsecondary transition process (Rowe etal., 2015; Trainor et al., 2020).

How do | The purpose of this checklist is to provide wansition program implementers at the school

use this level (like teachers or related service providers) with a better understanding of the 16

checklist? predictors of education/training for youth with autism, as identified in the current research
literature (see citations at the end of page 1 and predictor definitions on page 2). This
checklist offers example action items that can be embedded into new or existing transition
programs or carried out for individual students. In other words, it describes examples of
what school staff can do to help students achieve education/training goals after high
school. Action items can be checked off once they are completed, and as appropriate for
the individual student. Open-ended options are available as well for ransition program
implementers to write in additional activities related to each predictor. Note: This checklist
can compliment the Predictor Implementation Schoolf District Self-Assessment, which provides
schools and districts "with a framework for determining the degree to which their
[transition] program is implementing practices that are likely to lead to more positive post-
school outcomes for students with disabilities.”

Who Any key collaborator on a youth's transition team can check off action items on this

completes checklist, once they are completed. Key collaborators should use this checklist when

it? working with youth with autism desiring to pursue further educaticn/training after high

Wi school. The youth should always maintain an updated copy of their own checklist.

en

should it be This checklist should be used as early as possible in the youth's transition process and as
completed? action items are completed {once or multiple times, depending upon student need). Key
collaborators may wish to create new copies of the checklist each academic year, and may
record that particular action items are contnuously or repeatedly conducted.

Supporting Research for Checklist:

Baer et al. (2003) Haber et al, (2016) “Rowe et al. (2015 Wel et al. (2015)
Benz et al. (1997) Lombardi et al. (2013) Sl'lattuclc et al. (2012) Wel et al. (2016)
Berry et al. (20120 Mazzott et al. (2018} Test et al. (2009) Wel et al. (20170
Chiang et al. (2012 *Mazzotti et al. (2020) Trainor et al. (20200 Note: Citations with sn setecisk ar the soUrces
for direct definitions of predictors provided
.hmeyer & Schwartz Togn ® Khiie sumngis titersctaristceave pso

Doren et al. (2012) Newman & Madaus (2015) *Wehmeyer (1997)
“Doren, Gau, & Newman et al. (2016) W
Lindstrom (2012) "Pleet-Odle et al. (2016) (1998) adapted from Rowe et al. (2015).

YANG TAN INSTITUTE ON EMPLOYMENT AND DISABILITY, SCHOOL OF INDUSTRIAL AND LABOR RELATIONS, CORNELL UNIVERSITY

Source: https://autismtransitiontoadulthood.org/resources

Transition Predictors of Education For Youth
with Autism

PROJECT ATTAIN

Career Awareness Involves learning about oppartunities, education, and skills needed in various cccupational pathways ta
choose a career that matches one's strengths and interests

Career Technical A sequence of courses that prapares students for a spacific job or career at various levsls from trade or

Education craft positions to technical, business, or professional caresrs.

Exit Exam Exit exams are standardized state tests, asseszing single content area (= 5., slgsbra, Englizh) or multiple

R:equwemem:.f skill areas, with specified levels of proficiency that students must pass to obtain a high scheol diploma.

EF@ENS::W‘ Diploma status iz achisvad by completing the ragui of the state swarding the diploma including
Ly the complebion of necessary core curmculum credits

Goal Setting Involves actions that enable 3 person to reach a spacified prefarred outcome

Inclusion in Requires students with disabilities to have access to general education curriculum and be engaged in

General EAUCAtion ..oz education classes with paers without dizabilities.

Paid Employment/ Work experience is any activity that places the student in an authentic workplsce and could indude work

Work Exp e pling job shadowing, internships, apprenticeships, and paid employment. Paid employment can
include existing standard jobs in 8 company or erganization or customized work assignments negotiated
with the employer, but these activities always feature competitive pay (.g.. minimum wags) paid directly
to the student by the employer

Parent

i Typically mean having high expectations for their childran
Expectations

Psychological A beliefin the relationship betwsen your actions and outcomes experienced

Empowerment

self-Care/ Skills necessary for management of one'’s personal self-care and daily independent fiving, induding the
Independent personal management skills needed to interact with others, daily living skills, financial management
Living skills, and the self of health car needs.

Self- The ability to make choices, solve problems. set goals. evaluate options. take initiative to reach one's

Detarmination/

nals, and accept consequences of one's actions.
Self Advocacy = B ¥

Social Skills Behaviors and attitudes that facifitate communication and cooperation (e.g.. social conventions, sodal
problem solving when engaged in a social interaction, body language. speaking. listening responding.
werbal, and written communication).

Student Support A Network of people (e.g. family, friends, educaters, and adult service providers) who provide services
and resources in multiple environments to prepare students to obtain their annual transition and post
secondary goals aligned with their preferences, interests, and needs,

Transition Prepares students to move from secondary settings (e.g.. middle schoolfhigh school) to adult life.

Program utilizing comprehensive transition planning and education that creates individualized oppartunities,
services, and supports to help students achieve their post-school goals in education/training,
employment, and independent living.

Travel Skills The abifity to get to places outside home independently

Work Study Allows your student the chance to earn high school credits while exploring their interests and gaining
skills through paid and unpaid work experiences,

Youth Autonomy ocours when an individual acts in refation to their own interests, preferences, and abilities

Autonomy/ without the undue influence of others. Decision-making is a process of selecting or comingto a

Decision-Making ;ncjysion zbout which set of potential solution is the bast by teaching students to utilize problem

sobving skills.

YANG TAN INSTITUTE ON EMPLOYMENT AND DISABILITY, SCHOOL OF INDUSTRIAL AND LABOR RELATIONS, CORNELL UNIVERSITY

Transition Predictors of Education for Youth with Autism (p. 1-2
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Transition Predictors of Education for Youth with Autism (p. 3-4

Transition Predictors of Education For Youth

Transition Predictors of Education For Youth

with Autism

PROJECT ATTAIN

with Autism

PROJECT ATTAIN

Career D Encourage the student and their family members to attend career fairs Self-Care/ Instruct students on developing independent living skills, like cooking, cleaning,
Awareness Independent personal hygiene, and managing money
D Find job shadowing, internship, and/or volunteer opporwnities in the community Living
for student {Household D Embed oppaortunites for students to practice independent living skills throughout
O Tasks) the school day and at home!
(areetl' D Conduct research on what the job market is for trades the swdent is considering so Self R R A e T
Technical the student does not pick a trade in which there are no opportunities available. i = D & P p B3
Education lictormination) ({such as leading with PowerPoint presentation, with support provided as needed)
Self-Advocacy '
D Help the student select courses where they can earn career certificates (such as an . I
D Automotive Service Excellence (ASE) Entry-Level certification) D P"Ul:"dehoi_'-‘PU"Tumgfs ‘hrOIUShOU‘; ti:je 55}"09;;5)’;'_"6 a;;ome for the student to
make chaoices, problem solve, and advocate for their needs
ﬁz:j’:::enﬂ O Educate the student on the course requirements/credits needed for graduation Social Skills D Provide family members with resources that support age-appropriate social skill
High School D Educate the student and their family members about the different diploma options development
Diploma U offered and their impact on the student after high school (like getting into college) D Embed opportunities (such as through role play] for students t practice solving
problems and resolving conflicts
Goal Setting D Assist the student in setting their own education/training goal(s) based on their
preferences, interests, strengths, and needs Student : . E
D Sba D Inform the student about different ways that they can become involved with the
D Guide the student in setting realistic and attainable goals desirable to the student PP school and the local community, such as through participating in sports (like unified
sports) orin clubs (like Best Buddies)
Inclusion in D Use universal design for learning strategies to foster learning and engagement in D Connect the student with a peer or community mentor
g:::;tailnn inclusive settings
D Educate other school staff on disability rights {like the student’s rights to reasonable Transition D Include the student and their families in transition planning meetings and in
accommodations), as well as the impact of high teacher expectations and Program conversations directly impacting the student's life

D stereotypes at schoel and in the community

:;Edlo eiitr D Help the student identify job placements that offer minimum wage or higher, with
WDEI( ¥ benefits, 30+ hours of work per week, and reasonable accommodations.

txperience D Connect the student with adult services in the community (such as a job coach)

Parent Provide families and students with examples of student success stories, where
Expectations students with different abilities have achieved ranges of education/ training goals

Travel Skills

D Conduct varied transition assessments in multiple settings

D Teach the meaning of road signs and how to navigate, while embedding
opportunities to make decisions (such as when it would be safe to cross a road)

Teach the student how to use public transportation using simulation and field trips

D Diirioristrats i farmRSs Hiar i Halieis in the stiidentand thir A6IY £ Work Study [:] Inform student about how they can get involved in a work study program at school
accomplish their goals D Develop a plan for earning academic credits for paid and unpaid work experiences
O
Work with the student so that they understand the impact their actions will have.
Psychological For example, if they come to work late every day, they may lose their job. Youth D Embed opportunities for the student to make decisions at school day and at home
Empowerment Autonomy/ } e i
Give the student opportunities to reflect on and self-assess their strengths, Decision- Encourage the student to take on leadership roles at school, especially in discussion
Making directly impacting their lives (such as when wransition planning)

D challenges, and suppert needs.

YANG TAN INSTITUTE ON EMPLOYMENT AND DISABILITY, SCHOOL OF INDUSTRIAL AND LABOR RELATIONS, CORNELL UNIVERSITY

Source: https://autismtransitiontoadulthood.org/resources

Yang Tan Institute on Employment and Disability, School of industrial and Labor Relations, Comell University |

36



Policy Brief

Evidence from Cornell University’s Project ATTAIN [Autism Transition to Adulthood Initiative) Year 1findings,
along with prior predictor research, empirically document that the majority of known predictors of success-

Policy Brief QITQIN tiammersivnee

BACKGROUND: The time frame when a young adult exits high school and enters emerging adulthood is
often considerad one of the most difficult transitions a person can experience. In order to help young adults

with this transition, known as the postsecondary transition, effective transition planning and preparation

beginning in middle school and continuing during high school is crucial. For students with disabilities. this

planning and preparation should include supports tailored to their individual needs and engagement in
meaningful activities that helps lead them to postsecondary activities of their choosing. For many young
adults with autism. the postsecondary transition is a particular challenge.

Autism is o complex developmental disability that can couse significant social, communication,
and behavioral challenges.

CURRENT ISSUES:
People with autism often experience prejudice, discrimination, & other forms of societal stigma.

Myths and misconceptions about their job performance, productivity, and safety can lead to employers’
resistance to hire autistic applicants. (Scott et al., 2017; Solomon, 2020; Unger et al., 2002)

+ Some people with autism may exhibit certain behaviors {like avoiding eye contact or repetitive
maovements) that others may interpret as problematic and can affect securing a job or achieving other
postsecondary goals.

POSTSECONDARY OUTCOME FACTS:
+ Fewer than 0% of young adults. ages 21-25, with autism work in paid employment. outside the house
hotd—their paid employment is often part-time and at low wages. (Roux et al.. 2015)

Only 34% of high school graduates with autism have attended any form of postsecondary education
{such as college or university) before their early 20s compared to more than 40 percent-of all high schoal
graduates. (Roux et al., 2015)

People with autism are less likely to live on their own leaving high school compared to people with
leaming disabilities, intellectual disabilities, or emotional disturbances. (Anderson et al., 2013)

RESEARCH-BASED RECOMMENDATIONS:

The overwhelmingly lower postsecondary outcomes experienced by people with autism compared to all
high school graduates has led researchers to take greaterinterest in understanding predictors of positive
postsecondary outcomes:

Predictors: Experiences in high schoal that are empirieally finked to different post-school outcomes, like
getting a job, enrolfing in college/university. or fiving on one’s own or with roommates after high school.

* References are available upon request. Plsase direct any questions to Principal Investigator of ATTAIN, Leslie Shaw. Ph.D..
at leslie shaw@comell.edu

Source: https://autismtransitiontoadulthood.org/resources

ful transition for youth with disabilities hold true for youth with autism, including:

Employment Postsecondary Education Independent Living
Career Awareness X X
Career Technical Education x
Goal Setting 3
Inclusion in Genaral Education X
Interagency Collaboration X

Paid Employment/ Work Experienca

Parent Expectations X i
Psychalogical empowerment X
Self-Care/ Independent Living X x
Self-determination/Self-advocacy X ¥
Social Skills X X
Transition Program X o
Travel Skills X

Work Study X

Youth Autonomy/Decision-Making X x

Nota: An asterisk indicates the entries that apply to the PROMISE dats used in Project ATTAIN

A Call to Action

i o
]
Districts are urged to embed transition predictors as i ” | l; i E I
components of their secondary transition programs. ! l i II I'l
T [l
e i

Knowledge of predictors can help a) inform and

| National Technical Assistance Center

on Transition: Predictor Implementation
School/ District Self-Assessment Instructions
and Action Planning Guide

strengthen transition programs and practices in high
school, b} develop and evaluate transition programs at National Secondary Transition Technical

H - % S Assistance Center: Predictor Implementation 3
various levels (including school and district levels). and School/District Seff-Assessment [PISA)

c) guide individualized education program (IEF] team
members in creating transition activities in support of
the acquisition of students’ post-school goals. For more Complementary tools ta use alongside the

information, access the following three resources: PISA can be found on Project ATTAIN's website

Districts are urged to engage in research to evaluate their transition programs to determine the extent to which
these programs incorporate predictors, how they incorporate predictors to benefit the individual needs of each
autistic student, and to learn whether newly created programs/changes to existing programs based on predictor
research improves outcomes for young adults with autism.

Project ATTAIN is 2 multi-year research initiative, designed to obtain a greater understanding of transition predictors of positive
post-school outcomes for youth with autism. Year 1 of ATTAIN used existing data from New York State (NYS) PROMISE (Promot-
ing the Readiness of Minors in Supplemental Security Income]. NYS PROMISE was one of six model demonstration projects
funded by the United States Department of Education dedicated to encouraging positive post-school outcomes for youth

and their families recelving SSI.
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Summary and Next Steps

* Youth with autism experience numerous obstacles,
especially during the transition process

* There is strong evidence in the research literature

supporting use of predictors for youth with disabilities, but
less evidence for youth with autism

* Project ATTAIN's research expands the field’s knowledge on
predictors for youth with autism

* Findings from the national survey will be released in the
coming months
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Thank you for your time.

If you have any questions, please contact Leslie Shaw at leslie.shaw@cornell.edu

Please visit our social media accounts for updates on our research!
» Twitter: https://twitter.com/AutismATTAIN
 Facebook: ATTAIN-Autism Transition to Adulthood Initiative
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